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To realise educational equality and construct a harmonious society, many scholars have valued
and promoted inclusive education in China. More and more scholarly works are being devoted to
this topic, forming three main types of studies: basic theories, commentary on foreign countries’
experiences, and application of the principles. Given specific circumstances in China,
researchers have created a form of inclusive education, which bears Chinese characteristics, that
is learning in regular classes (LRC). In addition, a number of related policies were created to
help with the effective implementation of this special form of inclusive education. Literacy
education is an important field for the practice of inclusive education and has been implemented
mainly in the form of LRC. There has been great improvement in inclusive literacy education in
China. However, various challenges have also arisen: The idea of inclusive education is yet to be
accepted widely; the relevant laws and policies are to be further improved; and the number of
qualified teachers and overall educational quality are yet to be boosted. In future, there should
be more empirical studies and sufficient supporting systems related to inclusive literacy
education. It is also hoped that the form of LRC used in inclusive literacy education will be
upgraded to a higher level of inclusive education, which integrates general education with
special education more seamlessly.

Keywords: inclusive education; learning in regular class (LRC); literacy education; special
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INTRODUCTION

Since The Salamanca Statement (United Nations Educational, Scientific, and Cultural
Organization & Spain Ministry of Education and Science, 1994) called for inclusion in education,
the idea of inclusive education has spread all over the world. It has become an important force in
education, which greatly influences educational theory and practice. In mainland China, the
developmental path of inclusive education is similar to that in many western countries, but there
are also unique features within the Chinese context. This article will analyse current situations of
inclusive education in China with a special focus on literacy education, due to the importance of
literacy education for an individual’s lifelong development and success. Both research and
practice in this field will be reviewed. In this section, we will define ‘inclusive education’,
‘literacy’, and ‘inclusive literacy education’ first, and then introduce a background of inclusive
education in China, followed by research questions and methods for the current review study.

Just as in other countries, there i1s no unanimous definition of ‘inclusive education’ in China.
Different scholars have somewhat distinct perspectives of true inclusive education. Huang’s
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description is well known: ‘Inclusive education is a new educational idea and process which
accepts all students, opposes discrimination and exclusion, promotes positive engagement,
emphasises team cooperation, and satisfies different needs’(Huang, 2003: 30). This definition has
been widely cited by Chinese scholars and can be regarded as the most representative
understanding of inclusive education in China.

The meaning of ‘literacy’ also changes over time. In western society, ‘literacy’ traditionally
means the capacity to read and write, and to apply these skills to real life situations appropriately.
As the society progresses, the meaning of literacy becomes more complex. For example, Zhang
(2011) argues that literacy includes four aspects: information literacy, visual literacy,
multicultural literacy and media literacy. We define literacy in this article as an integrated ability
of an individual to use the skills of listening, speaking, reading and writing to properly express
him-/herself, and to communicate and share what has been gained, with the outside world. The
educational activities to improve such abilities can be viewed as practice of ‘literacy education’.
When such practice is guided by the principles of inclusive education, it then becomes ‘inclusive
literacy education’.

The current ideology in China is helpful in facilitating inclusive education. In China, ‘building a
harmonious socialist society’ has become an important goal after it was proposed by the
Communist Party of China (CPC) in 2006. Such a society is 'a democratic society under the rule
of law, a society based on equity and justice, an honest and caring society, a society full of vigor,
and a stable and orderly society in which humans live in harmony with nature' (Xinhua News
Agency, 2006). The goal of ‘equity and justice’ is consistent with that of inclusive education,
which requires the reduction of exclusion, increase in diversity, and provision of equal
opportunities in the society.

The realisation of social justice relies largely upon educational justice. However, various forms of
educational inequality and exclusion in China have hindered the realisation of social justice. First,
in China, people with disabilities are less likely to get suitable education compared to able-bodied
people. Special education in China was often separated from general education until the late
1980s, when people with disabilities were officially given the option to attend mainstream
schools. However, nowadays, students with disabilities may still be treated unequally even after
they have successfully entered mainstream schools. On the other hand, there is explicit or implicit
discrimination or inequality even within regular education itself. In the context of exam-oriented
education in China, students' academic achievement has become almost the only criterion to
assess their performance. Those who do poorly in academic work are not regarded as individuals
with special needs, rather, they are labeled as ‘bad students’ by some of the teachers. Such
students are disliked by teachers, excluded by classmates, and may gradually become
marginalised. In some extreme cases, the school may prevent the ‘bad students’ from taking tests
in order to increase the admission rate of higher-level schools. Therefore, the principles of
inclusive education may provide an important theoretical basis for the accomplishment of
educational justice and equality at both special and mainstream schools. It has become an
increasingly discussed topic in China in terms of how inclusive education may help bridge the
gap between general and special education and promote all children's holistic development. The
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principles of inclusive education have been applied to various educational fields, and literacy
education is one of them.

This article focuses attention on the progress in both research and practice of inclusive education
in mainland China, with an emphasis on the practice of inclusive literacy education. In particular,
we will address the following questions:

1. What is the progress in research related to inclusive literacy education in China?
In practice, how does the Chinese government ensure the implementation of inclusive
literacy education and what are the researchers’ perspectives on this?

3. What are the challenges during the implementation of inclusive literacy education?

4. What are the possible ways to address the challenges?

We searched relevant literature, which was primarily from the ‘China Academic Journal Network
Publishing Database’. The keywords include ‘inclusive education’, ‘learning in regular class
(LRC)’, and ‘literacy education’. There are two forms of translation for inclusive education: ‘4=
PNHE & ‘BIEHE . The two forms of translation are somewhat interchangeable, so both of
the two words were used as key words in literacy search to reach more related research articles.
‘Learning in regular class’ represents the basic form of inclusive education in China, so there are
quite a lot of meaningful studies with this keyword. Regarding the sequence of literature search,
the two translation forms of ‘inclusive education’ and ‘learning in regular class (LRC)’ were
searched separately first, then each of them were searched together with “literacy education” to
find most relevant literature for inclusive literacy education. Articles written by well-known
scholars and from high-impact journals were included to guide this review. Through this method,
we hoped to gather most representative and influential literature to guide this review.

OVERVIEW OF RESEARCH PROGRESS IN INCLUSIVE EDUCATION IN CHINA

The number of published articles is an important indicator to showcase the trend of research on
inclusive education. Zhao (2013) found that there were only nine articles about inclusive
education published in China between 1990 and 2000. Using ‘inclusive education’ as the key
word to search articles in the ‘China Academic Journal Network Publishing Database’ for each of
the two-year periods from 2000 to 2013 shows a substantial increase in the publications (see
Table 1).

Table 1: Number of articles related to inclusive education.

Year 2000-2001 | 2002-2003 | 2004-2005 | 2006-2007 | 2008-2009 | 2010-2011 | 2012-2013

Number | 29 96 171 221 375 370 466

In terms of the types of journal, most of the articles were published in special education journals.
These data also suggest firstly, that special education scholars are more likely to pay attention to
inclusive education than researchers of general education; and secondly, general education
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journals do not tend to publish articles related to inclusive education. Therefore, the integration of
general and inclusive education needs to be further improved. In addition, most published articles
related to inclusive education seem to appear in low impact journals, which implies that many
such articles may not have exerted a significant impact on theory and/or practice.

Types of research on inclusive education

Generally, there are three types of studies related to inclusive education in China. The first one is
basic theoretical research. This type of research focuses on related theories and models of
inclusive education, and involves thorough analysis of a certain topic. For instance, Huang (2010)
proposed that the basic idea of inclusive education is educational equality, and that the
implementation of inclusive education in general schools paves the way for educational equality
and social harmony. Deng and Liu (2013) paid attention to the social cultural characteristics of
inclusive education and issues related to adaptation for local needs.

The second type of research is reviews of inclusive education in foreign countries. This type
accounts for a large proportion of all inclusive education studies in China. Searching 'inclusive
education' in the Chinese thesis/dissertation database yielded the following results: Among 42
master’s theses related to inclusive education, 14 are review articles. In addition, the only
dissertation with ‘inclusive education’ in the title has to do with analysis of related experiences
and practice in western countries. For example, Huang (2001) introduced the practice of inclusive
education in Spain, and summarised relevant features and experiences. Xu, Sun and Lei (2010)
analysed the development of inclusive education in Australia and its implication for China. Chao
(2014) analysed the current situation of inclusive education in South Africa including principles
and goals, implementation strategies and issues to be solved.

The third type is related to the application of the principles of inclusive education to various
specific educational areas. Inclusive literacy education belongs to this category. These studies do
not necessarily focus on children with disabilities, but children with various distinctive needs can
also be the targets. The abundance of such studies means that the impact of inclusive education
has not been limited to special education, but also general education. For instance, from the
perspective of inclusive education, Li (2009) conducted a thorough analysis of education-related
issues for migrant workers’ children. Wei & Ji (2013) discussed the role of gender in children’s
education according to the principle of inclusive education. Some researchers have applied the
principle of inclusive education to literacy education. For example, Lei and Deng (2007) analysed
inclusive educational models for children with hearing impairment and proposed several
instructional models on auditory language, lip reading, sign language, and comprehensive
language education.

PRACTICE OF INCLUSIVE LITERACY EDUCATION IN CHINA
The practice of learning in regular classes

The main form of practicing inclusive education in China is learning in regular classes (LRC),
which Gan (2013) described as accommodating children with special needs in regular schools
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and classes and letting them study with other children. A more official definition included in the
‘Trial Measures on Implementation of Learning in Regular Class for Disabled Children’ defines
LRC as ‘arranging children who are visually impaired, hearing impaired, mentally retarded or
with other special needs but who have some competency in the nearest general schools, and
letting them study and participate in activities with other general students’.

The form of LRC is quite similar to ‘return to the mainstream’ in Western countries, but they still
have many differences, especially at the early developmental stages of LRC. Piao (2004)
identifies some differences between the two: for example, the main goal of the former is to
improve the enforcement of compulsory education, but the focus of the latter is equal access to
education and human rights. The former involves the class adviser and subject teachers' particular
attention on special needs children before, during and after class, but the latter has qualified staff
and appropriate facilities which typically involve assistant teachers, tutors and special classrooms.
The origin of LRC is also very different from that of western inclusive education, as the former
lacks a theoretical basis of inclusive education. Xiao (2005) explains that originally, the main
reason for establishing the policy of LRC in China was to ensure disabled children's schooling in
a short time period, due to the lack of special schools. As the idea of inclusive education spread
more widely, it influenced the research and practice of LRC to a large extent. Nowadays, LRC
and inclusive education overlap a lot in their principles and propositions. Nonetheless, the two
are not strictly equal. In general, inclusive education in China has not yet fully developed and
there is still much to be done to achieve the goal of more essential inclusive education.

Various laws, regulations and policies have been created in order to promote good practice of
inclusive education, and the development of inclusive education in China relies largely on their
progress and enforcement. As early as the 1950s, disabled children began to study in general
schools in some regions of China. In the early 1980s there was a regulation stating that most
children with intellectual disabilities should be enrolled in general primary schools. However, it
was not until December 1987 that the term 'LRC' was first proposed in an announcement issued
by the Ministry of Education entitled Announcement on the Release of ‘Educational Plan of the
Full-Time School (Class) for the Mentally Retarded’ (Exposure Draft). This was a remarkable
event as thereafter LRC was formally supported by the Chinese government. In 1988, LRC
became one of the country's main policies. The policy document 'Trial Measures on
Implementation of Learning in Regular Class for Disabled Children' in 1994 further promoted
the practice of LRC in China. The 1994 document sets systematic and comprehensive regulations
on LRC regarding the target, qualification for admission, requirement on instruction, training for
teachers, parents-related work, educational administration and so on, and has become one of the
principal guiding documents for the implementation of LRC in China. Subsequently, various
conferences were held to discuss the theory and practice related to LRC, and more relevant laws,
regulations and policies were established. In 2010, the 'Outline of the National Medium- to
Long-Term Educational Reform and Development Plan (2010-2020)" describes special education
in a whole chapter, emphasising that schools should expand the scale of LRC. This is uncommon
among educational planning programmes in China. Table 2 lists some major policies regarding
inclusive education in China.
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Nowadays, special education is provided in both special schools/classes and general schools (i.e.
LRC). Hua (2003) argues that the implementation of LRC has changed special education from
isolated to a more integrated and diverse status, and has increased the public's understanding of
disabled children as well as special education, which helps promote social progress. At the end of
2010, there were 425,600 students who were offered special education, among whom 60.99%
were learning in regular classes (Beijing Special Education Center, 2013). Therefore, most
students who receive special education have been those who learn in regular classes.

Table 2: Major policies regarding inclusive education in China

Policy-Making Agency Year | Title Main Content
Ministry of Education 1987 | Educational Plan of the Raises the concept of LRC for the first
Full-Time School (Class) time, emphasising that slightly mentally
for the Mentally Retarded retarded children should be admitted to
(Exposure Draft) the nearest school.
National Development and | 1988 | China Five-year Work Developing special schools and
Reform Commission et al. Program for People with promoting LRC.
Disability (1988-1992)
Ministry of Education et [ 1989 | Some Suggestions on Blind children who know braille can
al. Developing Special learn in regular classes.
Education
State Council 1994 | Ordinance on Education for | The disabled people can accept
the Disabled compulsory education through LRC.
Ministry of Education Trial Measures on Establishes LRC as the main form for
Implementation of Learning | disabled children to complete
in Regular Class for compulsory education, and stipulates
Disabled Children comprehensive regulations related to
LRC such as the target, admission, and
teacher qualifications.
Ministry of Education 2003 | Meeting Summary of LRC has played a significant role in
Division of Basic National LRC Work popularising education for the disabled
Education, China Disabled Experience Conference individuals.
Persons’ Federation
Division of Education and
Employment
The National People's 2006 | Compulsory Education Law | General schools must accept disabled
Congress Standing of the People's Republic of | children of school age, and will be
Committee China (Revised) penalised according to the law if
violated.
The National People's 2008 | Law of the People's From preschool to higher education,
Congress Standing Republic of China on the disabled children and youth have the
Committee Protection of the Disabled right to attend general schools.
(Revised)
Ministry of Education 2010 | Outline of the National Expanding the scope of LRC.

Medium- to Long-Term
Educational Reform and
Development Plan
(2010-2020)
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Literacy education practice within the LRC context

Overall, there are not many empirical studies focusing on inclusive literacy education. The
existing studies are mostly those describing personal experiences rather than empirical
investigations. In addition, the existing research reveals the following two limitations. Firstly,
most studies focus on children with hearing disorders or speech impairments instead of children
with ordinary literacy learning difficulty, which is emphasised by inclusive education. Secondly,
researchers usually pay more attention to ways of effectively improving the language skills of
children with hearing or speech impairment in the context of LRC, rather than solving other
literacy-related challenges. In other words, while the practice of LRC for literacy education
considers the idea of inclusive education, it is still somehow a type of traditional special
education.

Three types of practice-related research illustrate the current practice of inclusive literacy
education in China. The first type focuses on the reform of general literacy education, which is
influenced by the principles of inclusive education. For example, Cai (2013) emphasises the
importance of interaction to improve the language skills of children with hearing disorders: In the
LRC classrooms, the teacher should encourage the children with hearing impairments to talk and
interact with others. Ji (2015) proposes a dual-module system, which integrates a preschool
programme with language rehabilitation training courses for children with hearing impairments.
She argues that the dual-module system is the basic system for inclusive education, and the
choice of the most suitable curriculum should be individualised, based on the child's age, degree
of hearing loss and the language developmental level. This kind of reform is also reflected in the
area of classroom teaching. For instance, when teaching students with language deficiency,
teachers are advised to use different strategies for them compared to other students. This can
include using synonyms to teach new words, providing clear explanations of words with special
meanings, and avoiding the use of ‘filling in the blanks’ type of questions to make them easy to
answer.

The second type has to do with the unique value of inclusive education in improving the literacy
levels of children with hearing loss. For example, Liao (2009) conducted a case study, which
followed the progress and situation of a preschool child who learned in a regular class. Liao
(2009) found that inclusive education had a positive impact on children's recovery process, due to
increased opportunities to listen, speak, speech imitation and exercise, and abilities to adjust their
language practice based on specific situations when interacting with other children.

The third type deals with quality assurance for children learning in regular classes. This kind of
research is relatively uncommon. In order for the children with hearing impairments to learn
effectively within the regular class, there should be some mechanism of quality assurance. A
study by Zhang, Su, and Lei (2009) showed that the following elements are essential to achieve a
good quality of LRC education for hearing-impaired children: systematic language rehabilitation
training before admission to LRC, parents’ active involvement, teachers’ high skill levels in
special education, adequate classroom resources, and children’s own individual efforts.

Per Linguam 2016 32(1):88-101
http://dx.doi.org/10.5785/32-1-679

94



O Zhou & J Yang

CHALLENGES OF INCLUSIVE LITERACY EDUCATION IN CHINA

Although there has been impressive progress across China in inclusive education in recent
decades, the full implementation of the principles of inclusive education is yet to be realised.
Several factors have impeded the ideal development of inclusive education in China. The
following aspects are among the most salient ones.

Insufficient advocacy of the idea

Although several years have passed since the introduction of inclusive education and the practice
of LRC in China, the idea of inclusive education has not been widely recognised. Deng (2004)
points out that the public in China are still not able to fully accept disabled people's educational
and other equality rights. In addition, although the form of LRC is similar to inclusive education
in western countries, the principles of equity, personalisation, and diversity have not been
emphasised enough in China. Yan (2009) surveyed 300 parents of preschool children in Beijing,
and found that many parents were not positive about children with special needs being enrolled in
their own children's classes, because they viewed it as detrimental to both disabled and other
children. On the other hand, they tended to be more supportive of sending disabled students to
special schools. Therefore, due to various restrictions, the inclusive literacy education, just as
other types of inclusive education, is primarily applied to children in special schools in China,
rather than children with various learning needs in mainstream schools. This limitation on the
scope of inclusive education showed that it is yet to be further extended to a more comprehensive
level.

Inadequate laws and policies

Various laws and policies have been enacted related to LRC in China. However, they are not
always able to satisfy the practical needs of inclusive education. Firstly, except for LRC, there
has not been a law or policy directly related to inclusive education, and it was not until 2013 that
the phrase 'inclusive education' appeared in the official government document. As mentioned
earlier, LRC does not equal inclusive education. There is a gap between these two. The laws and
policies created within the scope of LRC do not fully represent the true value of inclusive
education. Secondly, the existing laws and policies have various limitations. Liu (2007)
summarised the issues as follows: The degree of legal authority is low, the level of arbitrariness
of law enforcement is high, and there is a lack of regulations regarding the following:
qualifications of the practitioners, resource provision, the maximum class size of LRC, and the
evaluation of students' academic performance. Thirdly, the implementation of the laws and
policies is sometimes difficult. Currently the top-down model is used regarding the creation and
enforcement of related laws and policies. In practice, however, policies from the central
government are not always strictly followed and enforced, which makes some policies an ideal
rather than reality. Lastly, current laws and policies are mainly concerned with macro level
matters such as the entitlement of admission for children with special needs, rather than specific
details in education such as the qualification for teachers engaging in inclusive literacy education.
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Lack of qualified teachers for inclusive literacy education

Since the emergence of LRC, the lack of adequate qualified teachers has become one of major
difficulties that impede the development of inclusive education in China. This also applies to the
area of literacy education. Zhu (2009) found that in some primary and secondary schools in
China, many teachers had little knowledge about inclusive education and were unwilling to
accept children with special needs to study in regular classes. Yan (2008) surveyed 160 preschool
teachers in Beijing and found that nearly half of the teachers had never encountered disabled
children in their workplace, indicating insufficient readiness for inclusive education. Ma and Tan
(2010) conducted a survey of some LRC teachers in Shanghai and found that there was
inadequate training for teachers on the topic of special education, and teachers had difficulty in
understanding disabled students' educational needs and mentoring them both in and after class.
Therefore, despite being two of the most developed cities in China, Beijing and Shanghai still
have a long way to go to increase the number of qualified teachers for inclusive education. It is
reasonable to imagine that the situation may be worse in the more rural areas.

There are several reasons related to the lack of qualified teachers. Firstly, under the current
pre-service training system in China for prospective teachers, usually there is little emphasis on
inclusive education. On the one hand, the current pre-service teacher training is mainly aimed at
general education and there are very few institutions that are capable of providing high-quality
training for potential special education teachers. Moreover, among those providing general
pre-service teacher training, the institutions may not emphasise the idea of inclusive education, or
there are few faculty members able to teach related courses. As a result, as Wang and Wang
(2009) mentioned, prospective teachers trained for general education have little practice related to
inclusive education even if they have some knowledge about it. Generally, there are only a small
number of teachers who have knowledge about inclusive education, not to mention the number of
teachers who have expertise in a specific area of inclusive education such as literacy education.
Liao (2009) pointed out that current teachers working on young children’s hearing rehabilitation
are mainly general kindergarten teachers without expertise in language and speech training.
Secondly, the in-service teacher training programmes often pay little attention to inclusive
education. Some teachers of literacy education have never received inclusive education training,
others may have received poor-quality training lacking systematic planning and fail to solve
problems in the real-world. Lastly, there is no certification or licensing system in place for
teachers of inclusive literacy education, which may negatively impact such teachers' professional
competency and development.

Inadequate quality of inclusive literacy education

Whereas there has been a large number of children with hearing/speech impairment who are
accepted in regular schools and classes, the quality of LRC is not high enough. Several factors
may contribute to this. First, as mentioned above, many teachers of literacy education do not have
sufficient knowledge and skills to deal with special needs in their classrooms. Second, because of
insufficient funding, there are not enough necessary facilities for special needs students. Third,
due to the large number of students in each classroom, it is a big challenge for teachers to pay
adequate attention to every student with special needs. Fourth, under the influence of the
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exam-oriented educational culture in China, academic performance is a major criterion to assess
students, teachers and schools. Children with special needs usually have more difficulties in
learning and may not perform as well as other students, which may gradually become
marginalised or even ignored. In summary, many factors may contribute to practices that deviate
from the original idea of LRC, making LRC like sitting in regular classes in some cases instead
of learning in regular classes.

IMPLICATIONS FOR INCLUSIVE LITERACY EDUCATION IN CHINA

Given the current situation of inclusive literacy education in China as mentioned above, several
limitations need to be addressed to advance it further. More high-quality empirical studies,
improved supportive social environments, together with people's increased understanding of LRC,
are essential to achieve a higher level of inclusive literacy education. These three aspects are
briefly discussed below.

First, there should be more empirical studies regarding inclusive literacy education. Currently,
articles related to inclusive education are mostly theoretical rather than empirical. For example,
Li and Deng (2010) did a literature search in ‘China Academic Journal Network Publishing
Database’ and found that only 91 out of 298 articles related to LRC were empirical studies, and
there were even fewer high-quality empirical research articles. Although LRC has been
implemented for many years, there have not been widely accepted theoretical models and
evidence-based systematic practical guidance in China. More empirical studies are needed to test
theoretical hypotheses and develop evidence-based practical strategies that are suitable in the
mainland Chinese context. In addition, there are very few empirical studies on literacy education
within an inclusive education context, which can hardly satisfy both theoretical and practical
needs. After the wider spread of inclusive education, more attention should be given to specific
areas of inclusive education such as how teachers can best support children with language
learning difficulties in regular classes.

Second, the support system of inclusive literacy education should be improved. Relevant laws
and policies should be made clearer and more feasible, and regulations should be established
regarding required funding, equipment, staffing, and construction of resource classrooms for
inclusive education. In addition, the training for qualified teachers of inclusive literacy education
should be enhanced and a licensing system should be formed. As Li (2014) proposes, systematic
training related to inclusive education should be implemented for both pre-service and in-service
teachers. Furthermore, the principles of inclusive education should be accepted more widely,
especially the parents of school-aged children. For example, Gan (2010) has suggested that
parent-school and home-school cooperation may be useful forms to facilitate parents'
understanding and acceptance of inclusive education. Peng (2010) has called for empowering
parents to engage them more in inclusive education.

Third, LRC should be progressed to true inclusive education and the quality of inclusive
education should be improved further. Currently, the goal of inclusive literacy education is to
satisfy educational needs for children with hearing and speech impairments. Xiao (2005) points
out that LRC could serve children with different kinds of special needs and provide more
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individualised education for these children. Therefore, in future, the target should be more
diverse to include children with various language learning needs. In addition, as a preliminary
form of inclusive education, LRC should be developed further in terms of both quantity and
quality. It is hoped that the boundary between general and special education will fading, and the
goal of adequate inclusive education will eventually come true in China.

CONCLUSION

This article has provided some preliminary answers to four questions posed in the introduction.
As mentioned above, more and more researchers are paying attention to inclusive education, but
there is still a lack of sufficient studies on inclusive literacy education. LRC is the main form of
inclusive education in China and various laws/regulations/policies have been established to
ensure the implementation of LRC. However, the principles of inclusive education have not yet
been accepted widely; the relevant policies are yet to reflect more about the idea of true inclusive
education; and the quality of inclusive literacy education is not of a sufficiently high standard. In
future, there should be more empirical studies and more solid support systems related to inclusive
literacy education. In addition, LRC should be upgraded to true inclusive education, which
integrates general education with special education more seamlessly.

We hope that our overview will bring this important matter to the attention of researchers.
Inclusive education is still at the beginning stage in China, so the challenges are not limited to the
area of literacy education. From promoting the idea to the concrete implementation, there is still a
long way to go for improving inclusive education in China.

REFERENCES

BEIJING SPECIAL EDUCATION CENTER. 2013. Basic knowledge and skills of teachers for
students learning in regular classes (in Chinese). [FEHFFLEEHINI: ZHiHT1IH-S5 1 FE]. Beijing:
Intellectual Property Press.

CAI X. 2013. Helping children with hearing impairment to adapt to preschool inclusive education
through interactions (in Chinese). [{E F.2H #5BhT [ ) L3 3& B 22 AT Al S 2B 1. 4 Journal of
Modern Special Education, (3): 32-33.

CHAO, H. 2014. Implementation strategies and challenges of inclusive education in South Africa (in
Chinese). [FFAEAZNZ0E 1Y S SR S I 1 190 @] Journal of World Education, (8): 43-48.

DENG, M. 2004. Inclusive education in the eyes of special education’s administrators: Execution of
learning in regular class policy in China (in Chinese). [$FA B EHE R P I E2NHE: HHE
Bt BE 5 SR ORI 3AT B 5. Education Research and Experiment, (4): 41-47.

DENG, M & H LIU. 2013. Social and cultural characteristics and localization building of inclusive
education theory (in Chinese). [N B M 1L M & X E S5 A LA E ). Chinese
Journal of Special Education, (1): 15-19.

GAN, S. 2010. Present status and countermeasures of inclusive education (in Chinese). [ 4=44%(
B R ERIBUIR 5% 28], Journal of Quanzhou Normal University (Social Science), 28 (1): 83-86.

GAN, S. 2013. From isolation to inclusion: Theory and practice of special education (in Chinese).
[ B 249N Rk BE F B8 5 528K ). Xiamen: Xiamen University Press.

Per Linguam 2016 32(1):88-101
http://dx.doi.org/10.5785/32-1-679

98



O Zhou & J Yang

HUA, G. 2003. Disabled children’s learning in regular class and the development trend of such
practice (in Chinese). [¥%% )L 2 i YE 5 st IR S & @ #a 34 . Educational Research, (2): 65-69.

HUANG, Z. 2001. Inclusive education in Spain (in Chinese). [VH¥E A &9 ZF . Global
Education, (3): 74-77.

HUANG, Z. 2003. The prospect of inclusive education: Reflections on the development of inclusive
education in the past decade (in Chinese). [£=4N# & g 2 X ARNEE KR 10 AT
B.2%). Global Education, (5): 29-33.

HUANG, Z. 2010. Education equity: One of basic concepts of inclusive education (in Chinese). [#{
BAP—2 N E MRAE EIRT). Comparative Education Review, (9): 53-57.

JI, L. 2015. Practice and exploration of dual mode inclusive education for preschool children with
hearing impairment (in Chinese). [2# i Wr & ) L 2 XUBIHLEL S 2 158 B S5 R K], A Journal of
Modern Special Education, (4): 7-9.

LEL J & M DENG. 2007. A research on language teaching models of inclusive education for the
hearing handicapped children (in Chinese). [ [5G )L fl& 205 15 5 B R AT ).
Chinese Journal of Special Education, (2): 13-18.

LI, F & M DENG. 2010. From vision to reality: Empirical perspective of inclusive education and its
implications for China (in Chinese). [SZiE & XA T W 2 EE KX F B 15 7R
Educational Research and Experiment, (3): 24-26.

LI G. 2009. Research on education of migrant workers’ children: From the perspective of inclusive
education (in Chinese) [HE35 TN R F L E R B 7—2NHE KA M]. Chinese
Journal of Special Education, (4): 26-28.

LI, L. 2014. On the professional specialization of teachers for students learning in regular class (in
Chinese). [1& B P52 ZOM AL &k AL ). Theory and Practice of Education, (17): 21-23.
LIAO, S. 2009. A qualitative study on integration education of infants with hearing impairment (in
Chinese). [—/MWrkE4l LA & 20E BB YEWE 5T, Journal of Nanjing Technical College of

Special Education, (3): 25-29.

LIU, X. 2007. Inclusive education calls for the perfection of policy and legislation for special
education in China (in Chinese). [ “2GNFE 7 WPk [E 582 RFK #0E BUR A ZE 3%
Chinese Journal of Special Education, (8): 3-7.

MA, H & H TAN. 2010. The survey of status quo of Shanghai teachers for special students learning
in regular classes (in Chinese). [ 7 BEEHL L BT IAR ) 2], Chinese Journal of Special
Education, (1): 60-63.

MINISTRY OF EDUCATION. 1987. Ministry of Education’s announcement on the release of
<Educational Plan of the Full-Time School (Class) for the Mentally Retarded> (Exposure Draft)
(in Chinese). [ #ZRTENA (4 H H155 8 AR DA (IR S ILA) A 38 5]
Curriculum, Teaching Material and Method, 1988 (5): 1-4.

MINISTRY OF EDUCATION. 1994. Trial measures on implementation of learning in regular class
for disabled children (in Chinese). [ %1 JF &5k )L 2 /> 4F B PE A 15 TAFE A7 702 ).
Available from http://www.nwccw.gov.cn/?action-viewnews-itemid-120816 [Accessed: 21 April
2015]

MINISTRY OF EDUCATION. 2010. Outline of the National Medium- to Long-Term Educational
Reform and Development Plan (2010-2020) (in Chinese). [ [E5 57 (I E; B 245 F1 L REF LI
Z ( 2010-2020 3 ) ]. Available from
http://www.moe.edu.cn/publicfiles/business/htmlfiles/moe/moe _838/201008/93704.html
[Accessed: 21 April 2015]

Per Linguam 2016 32(1):88-101
http://dx.doi.org/10.5785/32-1-679

99



O Zhou & J Yang

MINISTRY OF EDUCATION et al. 1989. Some suggestions on developing special education. In
STATE COUNCIL, The state council's announcement of forwarding some suggestions on
developing special education by Ministry of Education and other agencies (in Chinese). [ [E 4% [t
AT HREFHLZEMITRT RKERNKRBES T EINER]. Jiangki Province
Government Bulletin, (13): 6-12.

MINISTRY OF EDUCATION DIVISION OF BASIC EDUCATION, CHINA DISABLED
PERSONS’ FEDERATION DIVISION OF EDUCATION AND EMPLOYMENT. 2003.
Meeting summary of National LRC Work Experience Conference (in Chinese). [4E P w152
T fE & ®» £ W = W 4 #EH ] Available from
http://www.moe.gov.cn/publicfiles/business/htmlfiles/moe/s3331/201001/82026.html [Accessed:
21 April 2015]

NATIONAL DEVELOPMENT AND REFORM COMMISSION et al. 1988. China Five-Year Work
Program for People with Disability. In STATE COUNCIL, The state council's announcement of
approving and forwarding China Five-Year Work Program for People with Disability established
by National Development And Reform Commission and other agencies (1988-1992) (in
Chinese). [ 45 Belbfs B R MRS 16T oh B N F FLFE TAENERER]. Gazette
of the State Council of the People's Republic of China, (25): 809-819.

PENG, Y. 2010. The role of parents of children with special needs in inclusive education (in Chinese).
Rk 75 8 ) LB R KAE g 2UE I f €8], Modern Education Management, (9): 95-99.

PIAO, Y. 2004. Inclusive education and learning in regular classroom (in Chinese). [l &5 B35k
B£]. Educational Research and Experiment, (4): 37-40.

STATE COUNCIL. 1994. Ordinance on Education for the Disabled (in Chinese). [ 565N #( B 1) .
Available from
http://www.moe.edu.cn/publicfiles/business/htmlfiles/moe/s3330/201001/82037.html [Accessed
21 April 2015]

THE NATIONAL PEOPLE'S CONGRESS STANDING COMMITTEE. 2006. Compulsory
Education Law of the People's Republic of China (Revised) (in Chinese). [ 12BN FCHEFIE K 5
# =3 Vs ( 1= 78 ) ]. Available from
http://www.moe.edu.cn/publicfiles/business/htmlfiles/moe/moe 619/200606/15687.html
[Accessed: 21 April 2015]

THE NATIONAL PEOPLE'S CONGRESS STANDING COMMITTEE. 2008. Law of the People's
Republic of China on the Protection of the Disabled (Revised) (in Chinese). [ 2N [CILAI[E 7%
& A 7 f S ¢ 23 78 ) ]. Available from
http://www.npc.gov.cn/huiyi/cwh/1102/2008-04/25/content_1426030.htm [Accessed: 21 April
2015]

UNITED NATIONS EDUCATIONAL, SCIENTIFIC, AND CULTURAL ORGANIZATION,
SPAIN MINISTRY OF EDUCATION AND SCIENCE. 1994. The Salamanca statement and
framework for action on special needs education. Adopted by the World Conference on Special
Needs Education: Access and Quality (Salamanca, Spain, June 7-10, 1994). Available from
http://www.unesco.org/education/pdf/SALAMA_E.PDF [Accessed: 21 April 2015]

WANG, J & J] WANG. 2009. Inclusive education of pre-service teacher education in China: The
status quo and countermeasures (in Chinese). [ EHRFTEIMEF 240 20E IR & 5wt
9%]. Chinese Journal of Special Education, (12): 3-6.

Per Linguam 2016 32(1):88-101
http://dx.doi.org/10.5785/32-1-679

100



O Zhou & J Yang

WEIL, X & Y JI. 2013. On children’s gender-role education from the perspective of inclusive
education (in Chinese). [N E T 5= NJLEMR A EEE]. Chinese Journal of Special
Education, (8): 21-24.

XIAO, F. 2005. Mainstreaming in China: History, actuality, perspectives (in Chinese). [ H [ 18 HF
Ak PJise. BUIR. JBEE]. Chinese Journal of Special Education, (3): 3-7.

XINHUA NEWS AGENCY. 2006. China publishes its resolution on building a harmonious society.
Available from http://www.china.org.cn/english/report/189591.htm. [Accessed: 21 April 2015]

XU, T, Y SUN & J LEL 2010. The development of inclusive education in Australia and its
inspiration (in Chinese). [V KA 42N E 1) & e N HJE7R]. Studies in Foreign Education,
(1): 27-32.

YAN, L. 2008. An investigation of Beijing’s preschool teachers’ perception on inclusion (in Chinese).
[Ab 5% ) LI M 4= g 208 W W 2. Studies in Preschool Education, (5): 17-21.

YAN, L. 2009. An investigation into normal children’s parents’ concept of inclusive education in
Beijing (in Chinese). [Jb3{ @) LXK BN E NS E]. Chinese Journal of Special
Education, (9): 8-13.

ZHANG, J, H SU & J LEIL 2009. A reflection on the practice of learning in regular classes for
children with hearing impairment in China (in Chinese). [5<T- & [ Wy & ) L 25 fif B 5 152 1 ) 8.
A Journal of Modern Special Education, (1): 14-17.

ZHANG, Z. 2011. An empirical study of multimodal literacy in the English classroom (in Chinese).
[ 5 R 1) 2 FRAS B 5 jE 7T SEHF 7). (Doctoral dissertation, Shandong University).

ZHAO, X. 2013. An overview of educational placements of children with disabilities in China in the
past 25 years: Focus on the development of policies involving inclusive education (in Chinese).
[ 25 fEh [E RS LE A E % B AT — R YL BUR A €], Chinese Journal
of Special Education, (3): 23-29.

ZHU, X. 2009. Inclusive education for all people: Teachers’ preparation and action (in Chinese). [ 4
RAUEF &9 BIMKIHER 51T738)]. Education Research Monthly, (7): 3-5.

BIOGRAPHICAL NOTES

Quan Zhou is a lecturer at the School of Educational Science at Zhejiang International Studies
University, China. His research interests mainly include educational philosophy, and culture of
fear in education. Email: zhou quan84@163.com

Jiong Yang is a lecturer at the School of Educational Science at Zhejiang International Studies
University, China. His main research interests include gender studies, loneliness and relationships,
and mental health and well-being. Email: jyang@zisu.edu.cn

Per Linguam 2016 32(1):88-101
http://dx.doi.org/10.5785/32-1-679

101


mailto:zhou_quan84@163.com
mailto:jyang@zisu.edu.cn

